UtahFutures Lesson Plans: Secondary Language Arts Argument Writing 
3 Lesson Plans and Handouts 
“Who Decides the Fate of your Future?: An Argumentative Essay”
“Argument is the soul of an education.” –Neil Postman
Background:
Students often hear to further their education with careers in mind. While this can be helpful, many students may feel lost or otherwise disengaged. Currently, dystopian stories rule pages and screens. Issues of choice, power, and autonomy are ever-present in sagas like 1984, The Giver, The Hunger Games, Divergent, as well as in our students’ cultures. In this lesson students will get a taste of someone “fitting” their future and deciding a career for them in hopes to engage their evaluations, and encourage their desire to write and create their own future and decisions. 
Objectives:

Using UtahFutures.org, students will go through the writing process (construct, draft, compose, refine) and critically construct an argument by: 
1. Evaluating personal choice in career and education.

2. Practicing collaborative dialogue and argumentation.

3. Interpreting job descriptions as it pertains to their evaluations and preference.

4. Citing non-fiction evidence to support their claim(s).

5. Recognizing the power of their decisions and planning to their future.
6. Creating space for reflection and feedback during the writing process.
Core Standard Connections:

Language Arts Writing Strand grades 9-10 (concepts the same, but level and depth changes based on grade. For other grade levels, see: http://www.corestandards.org/ELA-Literacy/W/). 
CCSS.ELA-LITERACY.W.9-10.1
Write arguments to support claims in an analysis of substantive topics or texts, using valid reasoning and relevant and sufficient evidence.

CCSS.ELA-LITERACY.W.9-10.2
Write informative/explanatory texts to examine and convey complex ideas, concepts, and information clearly and accurately through the effective selection, organization, and analysis of content.

CCSS.ELA-LITERACY.W.9-10.4
Produce clear and coherent writing in which the development, organization, and style are appropriate to task, purpose, and audience

CCSS.ELA-LITERACY.W.9-10.8
Gather relevant information from multiple authoritative print and digital sources, using advanced searches effectively; assess the usefulness of each source in answering the research question; integrate information into the text selectively to maintain the flow of ideas, avoiding plagiarism and following a standard format for citation.

CCSS.ELA-LITERACY.W.9-10.9
Draw evidence from literary or informational texts to support analysis, reflection, and research.
Grade level: grades 6-12. Lesson may be simplified or advanced depending on grade.

Duration: approximately 3, 1 ½ hour classes. The first day may run short. Lesson may be cut to simplify or stretched for greater complexity and depth.

Materials:

· Access to computer lab or students’ devices if permitted
· UtahFutures.org website

· Argument terms and template (if necessary or needed)
· Small slips of paper

· Box for paper (i.e. shoebox, tin)
· Building an Argument Template (provided)
· Non-fiction / informational article(s) – (five provided) or choose your own – links at end of lesson plan
Concepts/Key Terms to Review or Introduce (terminology may differ depending on method - see handout):
Claim: The overall thesis the writer will argue.
Data: Evidence gathered to support the claim.
Warrant: (also referred to as a bridge): Explanation of why or how the data supports the claim, the underlying assumption that connects your data to your claim.
Backing: (also referred to as the foundation): Additional logic or reasoning that may be necessary to support the warrant.
Counterclaim: A claim that negates or disagrees with the thesis/claim.
Rebuttal: Evidence that negates or disagrees with the counterclaim.
Day 1
Getting Started:  

Depending on grade and schema, you may need to access more of the students’ prior knowledge before this lesson, or skip some of the reminders and suggestions. This lesson will operate under the assumption that students have been taught, or at least exposed, to argument writing. Provide the Argument Terms and Template sheet if needed.
Review, remind, and/or analyze parts and terms of an argument essay. Navigate the discussion to their futures (education, post-high school plans, careers, families, etc.). Begin and lead a discussion about careers they think would require argument and/or writing skills. Expand on the word ‘argument’. Does it have a negative or positive connotation? Why? A Venn diagrams is a great way to illustrate this on the board.

Directing the Learning | Activity:

Switch gears to UtahFutures.org. Again, depending on familiarity, this may require more or less instruction and class time.

Give students brief instruction on how to navigate Occupation Search in UtahFutures.org. Use the UtahFutures training resources and webinar for support.  Give students time to pilot their exploration on their own on a computers or on their own devices. Let them explore, read, and click careers for 5-10 min. 
Queue students to choose three of the careers they explored that they thought particularly interesting, bizarre, etc.  Students have probably been talking about some of the jobs with neighbors, but direct them to articulate and explain to a peer three jobs they explored. Students will then have to write the jobs (their own or their peers) down on a small slip of paper. Collect the papers and put them in a container. You will need these slips for day (or part 2).
Putting the papers aside, bring the class together and ask for examples of jobs they found on UtahFutures. Or you can take at random from the container. Pull them up on your computer (LCD projector) for the whole class to see. Examine pay, Utah jobs available, etc. on the Occupation Search about page. Ask about qualifications, degrees, etc. presented on the About page. Talk specifically about writing and argument (critical thinking, reasoning) skills in the random job(s) you’re exploring together. Are such skills necessary, helpful, not needed?
Day 2
Getting Started:  

Optional starter: find an excerpt from a dystopian novel and read or discuss a part where agency or freedom have been taken away from the protagonists. 
Optional starter: mini-class debate or Socratic circle activity. Possible questions and criteria surrounding the occupations:
· Why do people have to work? In an "ideal" world would everybody work or nobody work?

· What does the education system do to prepare people for work or to assist them to find jobs? Is it efficient?

· How does ‘the system’ support or discriminate certain populations?

· Why do people go to university? To obtain job skills? To get a degree? To have a good time? To find a husband/wife? To put off having to go out into the "real life" and find a job?

· What should you do in an interview? What should you NOT do?

· Is the wage gap real? If you agree it is, what should be done about it?

· What are the social effects of being unemployed?

· Is there anything good about being unemployed? Are you able to do interesting things in the extra time?

· What sort of things help people to get jobs? What things prevent them getting jobs?

· Should unemployed people be obliged by the state to take ANY job - even if it’s poorly paid, a long way from where they live or not within their experience. Why/why not?

· What effect would a shorter working week have on unemployment? What effect would it have on industrial efficiency?

· What effect would early retirement have on unemployment? Would this cost the state more money? Why/why not?

Directing the Learning | Activity:

Begin by referring to the box of occupations.  Instruct students that they will be assigned their future career.  Here’s where the fun begins.  As the instructor you may either:
· Have students choose at random out of the container (or you choose for them one by one).

· Assign each student a profession (give it thought, or not) and announce it in class (like the Ceremony of Twelves in The Giver,The Capitol reaping in The Hunger Games, etc. have fun. It can be a simple announcement or more of an event).
Students’ reactions should reflect a range of emotions which you can address for discussion about job decisions and criteria (use the Occupation search results for evidence and commentary).
Once students have their job (which they are not to trade), explain that there is a catch in the system.  If they desire to change their job, they may write a proposal which will be presented in front of a committee at a later date (the due date for their argument essay). 

Before deciding if they are to argue for their assigned job, or against it, the student must fully examine what the job entails using UtahFutures.org. Considerations like education, training, tuition, work culture, hours, job availability, salary, worker satisfaction, interest level, capacity, skill, should be explored.

Students must show personal journey of exploration. These may be a brainstorm sheet, graphic organizer, free write, comic strip illustration, pro con list, Venn diagram, bulleted list, etc.  Instruct them to cite and gather evidence as they are exploring and brainstorming as it MUST be used in the final argumentative essay/proposal. Give class time for gathering evidence in UtahFutures and brainstorming (pre-draft) creation. 

Day 3
Getting Started:  
Using students’ brainstorms, ask for volunteers to articulate their search journey. If willing show their brainstorms. It is important to point out that they look different from one another, and that there are many ways to think and show work. Contrast this idea and learning theory with the method of job selection demonstrated in class the previous day. 

Pass out a non-fiction article that discusses or explores college and career education or transitioning into the workforce (a few are provided). Instruct students to do a close reading of the article(s). Depending on grade and previous instruction, you may further define (i.e. partner reading, annotations, summarizing, verbal discussion, etc.) and provide schema for this task. 

Directing the Learning | Activity:
Discuss the article, and have students cite actual facts, quotations, or scenarios present in the article from their close reading. Direct students (model first) to include their opinion/commentary based on said citations. Make it clear to students that as a class, you have just verbally constructed arguments.

Pass out the Building an Argument graphic organizer (or other pre-writing materials) for students to begin drafting their argumentative essay proposal to keep or switch their job. If students are arguing to change jobs, they may construct the argument around simply not accepting the job, or proposing a different occupation.
Be clear that evidence must be taken from UtahFutures data as well as from the non-fiction text. Supplement instruction with any other materials, modeling, etc. necessary for your particular situations.

Have students write!

Upon essay due date, it is fun to continue the theme of a Grand Council of sorts to accept or deny job proposals. After the essay is complete, have students trade papers with a peer. The peer must give three notes of improvement and three notes of applause. The writer is to pick one note of improvement to work on before the day of presenting before the Council. This will teach revising skills as well as helping you with grading. 
Notify 6-8 students to be on the Council. Instruct them to listen and take one sentence notes on each presenter/student. After the class has presented, the Council will briefly deliberate and decide if the proposal is granted. These decisions can be arbitrary or based on actual personalities of the student (as long as it remains very positive).

Students’ proposals will be a brief summation of their arguments. A short paragraph or around 6 sentences. Point out that if thesis statements are strong and well constructed, they can use that and briefly summarize their argument.

After presentations and Council deliberation, hold class forum on the process of job inquiry. Having searched for occupations, did their awareness or opinion change? How? Why? Why not? Revisit the debate questions above, and see if further analysis developed in students’ answers. 
Informational Article links: 

“How do wages, education and age contribute to Utah's workforce skills gap?” Deseret News http://go.uen.org/5xN  
“Career planning for high schoolers” – Bureau of Labor Statistics http://go.uen.org/5xO   
“The Economic Impact of a High School Diploma” – Alliance for Excellence in Education http://go.uen.org/5nj  
“The Best Equity in Education is Personalization”- Ken Grover, TEDxSaltLakeCity (click on the more button for transcript) http://go.uen.org/5fd ‪ 
“Wendell Berry and Preparing Students for ‘Good Work’” – TeachThought http://go.uen.org/5fU  ‪ 
*Possible extension:  bring in outside professionals to speak, answer questions, for a career day.
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Instructions:

1. Browse the four choices of articles and choose one that most interests you.

2. Read it. Slowly.  Take your time.

3. Read the terms below (look at your notes we took in class and the handout).

4. Read the article again, but search for specific argumentation techniques.  Fill out the questions below.  If a term or argument technique is hard to find or does obvious in the article, explain why this may be.

Claim:

Definition in my own words:

Article’s claim:

Data (reason/evidence):

Definition in my own words:

Article’s data:

Warrant (unstated assumptions or bridge):

Definition in my own words:

Article’s warrant:

Backing (grounds/foundation):
Definition in my own words:

Article’s backing:

Counterclaim:

Definition in my own words:

Article’s counterclaim:

Rebuttal:

Definition in my own words:

Article’s rebuttal:
Name: ______________________________________________

   Period: ___________






Date Due: ___________

Vocabulary: Argument Writing 
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Teaching Argument Writing, Grades 6–12 Supporting Claims with Relevant Evidence and Clear Reasoning George Hillocks, Jr.

http://www.heinemann.com/products/E01396.aspx 
Other words to know:


Logos:																							


Pathos:																	


Ethos:																							


Rhetoric:																





Claim:  																																		





Body paragraphs each contain the following:


Topic Sentence:											


Evidence(2): 																			


Commentary(2):																		





*Rebuttal:													





*Transitional words and phrases: at beginning and/or end of paragraph)








Counterclaim:  																																	
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